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Introduction 

An academia otherwise known as the ivory tower is an academic world comprising teachers, 

students, and graduates.  Best represented by a university community, the academia is a 

fertile ground for intellectual development and intellectualism.  The academia is not just a 

community tinted with one or two intellectuals as in the cases of philosopher-king, Julius 

Nyerere of Tanzania and Jomo Kenyatta of Kenya who were actually intellectuals operating 

as kings within their political jurisdictions rather than functioning within a recognized 

community of intellectuals.  In a similar manner, a community of knowledge workers such as 

that of the World Bank cannot be called a true academia because it is not an ivory tower like 

a research institute or a university where the fundamental purpose is to grow and groom 

„intellectuals‟ and „intellectualism‟.  Although basic, non-proprietary research can be based in 

national laboratories, government agencies, and private sector research institutes, the 

academia, with its tradition of ideological neutrality in the selection of topics, peer review in 

scholarly publications, partnership between research and teaching as well as partnership 

among specialized disciplines in a close proximity,  is a well-developed system for doing 

research and generating new findings that could be widely shared and made available for 

testing and refinement within an open forum in the public interest.  Furthermore, an academia 

provides a forum for independent scholarship, knowledge production and scholarly training 

of the intellectual who will be able to analyse and develop sound policies in the interest of the 

society and to compete with other supranational scholars with heavy background of analytical 

power.   

Doing teaching and research in the interest of the society aside, an academia has four basic 

democratic values especially in Africa.  These are in connection with its roles in the 

propagation, promotion, preservation, and purification of the four basic values (pluralism, 

tolerance, meritocracy and reasoned argument) that are critical to democratic culture in a 

society.  As generally observed, democracy is about representativeness that can reflect either 

reasoned discourse or partisanship, opposition that can reflect either tolerance or 

discrimination, majority rule that can arrived at through merit or rigging, accountability 

which can be marred through suppression of open disagreement or made through open 

argumentation, control of power that can be absolute through central control of public voice 

or relative through a free exercise of the basic human right to search and speak, consensus 

building and transparency that can be marred by a culture of secrecy and deception rather 

than that of openness and open search for the truth.  

This takes us to the questions: who is an intellectual (the true intellectual) and what is 

intellectualism?  An intellectual is a person who has the capacity to be fascinated, captivated, 

charmed or absorbed by ideas and has acquired the skill to acquire, analyse and articulate 

ideas effectively (Mazrui, 2005:56). On the other hand, intellectualism is “an engagement in 

the realm of ideas, rational (lucid and balanced) discourse and independent (autonomous) 
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enquiry” (Mazrui, 2005: 58). Deintellectualized academia therefore, connotes a supposedly 

intellectual community where the so called intellectuals have lost their moral and professional 

obligations to (a) maintain objectivity or rationality through political distance from the state 

and at the same time to be culturally close to the society; and (b) be intellectually linked to 

the wider scholarly and scientific values in the world of learning and at the same time be able 

to preserve, protect, promote and propagate indigenous values, knowledge and skills.  A 

deintellectualized academia is particularly about an intellectual community comprising a 

critical mass of non-organic and immature intellectuals (for certain reasons) devoid of the 

spirit of intellectualism vital to engage vibrantly in the realm of ideas, rational discourse, 

autonomous enquiry, rational argumentation and scientific or objective discovery for the 

common good of the society.  

 

The primary purpose of this paper was to honour a mentor, an excellent and prolific 

intelligentsia, Prof PAI Obanya.  Having worked closely with two generations of African 

intellectuals, the old vibrant intellectuals among whom Prof Obanya has distinguished 

himself and the new pseudo intellectuals, this essay has been put together to argue that the 

academia in Sub-Saharan Africa has become deintellectualized over the years owing to 

hostile environmental conditions, depraved resource situation and compromised intellectual 

processes as well as poverty in the feedback mechanisms. As a way out, a system-approach 

intellectual revival is proposed to reintellectualize the deintellectualized academia in the 

continent.  To this end, this paper is arguing for a process involving reinvigoration and 

retooling of non-organic and immature intellectuals who are based in various interacting parts 

of the knowledge systems in Africa to imbibe and be immersed in the global spirit of 

intellectualism, thereby catching the intellectual fire needed to make things happen in a 

knowledge society. The paper has been divided into the following four parts: 

 

1. Paradigm defining the deintellectualization process, product and solution pathway 

2. Process of gradual deintellectualization of the academia in Africa 

3. Product of the deintellectualization of the academia in Africa 

4. Pathway towards reintellectualization of the deintellectualized academia in Africa 

 

Paradigm Defining the Process, Product and Solution Pathway 
    
The paper is based on the open system analytic theory that solution to a problem in 
any part of an open system can be traced to (and therefore, be solved at) other 
interacting and interdependent parts of the system.  The academia is considered as 
an open intellectual system consisting of interrelated inputs, processes, outputs, 
outcomes and feedback mechanisms all interacting within a socio-economic and 
political context.  It is the assumption of this paper that the current situation in which 
the academia has become unbecoming is merely a product of historical inputs (in 
form of anti-intellectual threats and tactics) from the environment as well as internal 
dynamics (in term of intellectual weaknesses by academic institutions and their 
academics).  The logic is that since the deintellectualization of the academia is 
expressed in term of poor intellectual knowledge, skills, attitude as well as poor 
research, teaching and public engagements of scholars, a redress could be sought 
at levels of intellectual environment, input, process, and feedback (or intellectual 
responsiveness)  respectively. Figure 1 provides the framework for the argument 
made in this paper.   
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Figure 1: System Analytic Approach for Reintellectualization of African Academia 

 

Process of Deintellectualization of African Academia 

 
There is a general belief that there is a correspondence between the intellectual 
system and the society.  The environment affects the intellectual system and the 
intellectual system is expected to impact its context.  It is generally agreed that the 
society should provide minimal enabling environment within which intellectual system 
can work effectively for the societal development.  It can be argued that lack of 
enabling intellectual environment has been responsible for the bulk of 
deintellectualization of the intellectual being experienced in most African countries. 
 
Some African academics based in Africa have made attempts to address the issue 
of gradual deintellectualization of the academia in the continent.  For instance, 
Bamiro [2012] rightly identified the problem of “gradual deintellectualization of the 
academia and the intellectualization of indolence and mediocrity in some of our 
institutions” in Nigeria.  According to him, the problem can be traced to the following 
four factors (1) low quality of staff and student, (2) poor resource in-flow, (3) 
unfavourable governance and (4) devastating effects of the series of strikes which 
resulted in total lockouts. While these four factors can adequately explain the 
weaknesses of the academic life in Nigeria, and in fact, in Africa as a whole, they are 
not sufficient to proffer lasting solution to the problem.  For instance, there is no 
doubt that strike actions had some devastating effects on the academic life in 
Nigeria.  Incessant strike action can promote among other anti-intellectual attitudes, 
double commitment whereby half of the mind is for intellectual activities and the 
other half for survival strategies in times of strike, moon lightening in which half of the 
intellectual time  is spent on non-intellectual matters, public mind in which 
intellectuals think that they work to earn  public salary rather than public recognition 
and laurels, culture of idleness, civil service culture of coming to work by 8 am and 
leaving by 4 pm, self-servicing culture whereby attention is focused on promotional 
issues rather than contributions to knowledge, learning and societal development. 
Nonetheless, there is need to approach the problem more systematically in order to 
identify critical actors and relationships that led to the gradual deintellectualization of 
the academia in the country.  
 
African colonies gained their independence from colonial powers beginning in 1951 
(Libya) and ending with the transition to majority rule in South Africa (1994).  Figure 
2 presents a picture of the gradual deintellectualization of the academia that took 

Socio-political and Economic Environment 
Pro-intellectual                   Anti-intellectual 
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place in Africa following the independence in the continent with special emphasis on 
the decades spanning 1970s to 1990s. Each of the green balls in the figure 
represents the magnitude of intellectualism and by implication the value placed on 
the academia in African societies with the passing time.    
 

 
Figure 2: Political Environment and Deintellectualization in Africa 

Source: Extracted from Mkandawire (2005) 
 
Before and at independence, African societies depended so much on the 
intellectuals to actualize their dreams to dethrone the well-articulated Colonialists. 
The independence struggles were intellectual battles led by foreign-grown 
intellectuals such as Nyerere of Tanzania, Nkrumah of Ghana and Jomo Kenyatta of 
Kenya. Between 1960 and 1980, most African countries experienced post-
independence euphoria, activism and absorption of the few educated people into the 
civil service. However, as politicians gained stability, especially in the 1970s and 
1980s in most countries of Africa, there was a general tension between intellectual‟s 
critical mentality and political affinity. Some countries like Nigeria experienced 
incessant military rules with little or no tolerance for objectivity and critical mentality 
of the academia.  In fact, in times of military rules, it is generally believed that 
“universities are frequently the first targets of dictators” (IBRD/The World Bank, 
2000:45).  For the intellectuals to gain access to political power, many of them 
compromised their critical stands and morality of the intellectual to seek the truth, 
speak the truth and stand for the truth for the general good of the society. At this 
juncture, the international dimension also came in in form of anti-intellectual policies 
pushed by the International Monetary Funds (IMF).  Using Nigeria as an example, 
one can fairly argue that there has been a gradual erosion of public support for the 
intellectual system in Africa (Table 1). 
 
 

Table 1: Gradual  Erosion of Public Support for Intellectual System in Nigeria 

 surplus 
[1948-1974] 

By 1973/74, there were 6 universities with 25,900 students competing for exiting 
resources.  By this time, the University of Ibadan had a surplus of N844, 901.  No 
public scrutiny and no criticisms. 

 slightly 
diminishing 
[1975-77] 

By 1975, there were 13 universities with 32, 286 students to share the existing 
resources.  The number of competing public sectors increased from 14 [1970-1974] to 
24 in 1975-80. National income could not cope with demands.  Thus, UI experienced 
a shortfall of N243.403 in 1975 

1980s 
(the lost 

decade) 
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seriously 
diminishing 
[1977-79] 

In 1979, there were 29 universities housing about 49,000 students.  The share of 
education in the total planned expenditure fell from 11.9% to 7.2%.  In1977/78. UI 
requested for N53.4 million but got N25.8 million.  Public scrutiny/criticisms 
heightened with NUC empowered  

slightly 
disturbing 
[1980-86] 

Disturbing-deficits in resources could no longer be covered by marginal adjustments.  
Public projects increased to 28. In anticipation of SAP, Nigeria reviewed National Plan 
twice. This reduced education share from 7.2 % to 3.6% and brought education 1% 
below 1960. Capital appropriation per university dropped from N350 million [1982] to 
N41 million [1985].  In UI, Medicine and pre-clinical facilities fell below the 
requirements of Nigerian Medical Council.  COREN threatened not to recognize 
graduates produced  in 3 out 4 departments in Technology 

Source: Babalola, J. B (2011)  

 
In the words of Meredith (2006: 368 and 369) 

By mid-1980s…African governments could no longer afford to maintain 
proper public services. Roads, railways, water, power and telephone 
systems deteriorated; schools, universities and hospitals were starved of 
funds; scientific facilities and statistical offices became early 
casualties…A drastic erosion of civil service salaries wrecked what was 
left of the morale, honesty and efficiency of civil servants…Between 1986 
and 1990 alone, some 50,000 to 60,000…managers left Africa.  Bereft of 
expertise, African civil services became renowned for pervasive 
absenteeism, endemic corruption and low morale; incapable of 
performing basic tasks…Wage-earners were pushed into the informal 
economy of petty trade and backyard businesses. Public resentment 
towards the state and its agencies grew… 

 
Despite the common knowledge that Africa has recorded a widespread economic 
progress between 1990 and 2000, higher education in Africa faced the most severe 
financial crisis among all the regions of the world during this period for so many 
reasons (Lopez-Segrera, Sanyal and Tres, 2006). The African annual real GDP 
which was $461 billion in 1970 became $1, 067 billion (or more than double) in 2000 
and $1, 323 (almost thrice) in 2005. By 2008, African economy has grown to $1561 
billion representing about 3.4 times of the growth recorded in 1970.  The compound 
annual growth rate which was 4.2% by 1970 went through a downturn in the 1980s.  
The rate of economic growth however picked from 1.9 in the 1980s and accelerated 
to 4.9% by 2013, 5.5% by 2006 and 5.6% by 2008.  Using the compound annual real 
GDP growth between 2000 and 2008, Africa (4.9%) became the world‟s third-fasted 
growing region after Emerging Asia (8.3%) and the Middle East (5.2%).between 
1990 and 2001 (Babalola, 2013).   
 
One of the reasons for the financial crisis in African academia is related to the 
insignificant level of access in the face of competing public responsibilities.  Table 2 
shows that only 5 percent of qualified candidates were enrolled in the continent‟s 
universities compared with 70 percent in the advanced countries as at 2010.  This 
implies that a huge amount of resources would be needed to expand intellectual 
access and also maintain minimum intellectual quality in Africa countries. 
 

Table 2:Resource Situations in Higher Education in Sub Saharan Africa and Advanced Countries 
 

Indicators Sub-Saharan Africa Advanced Countries 
Total university students enrolment  5% 70% 
Annual cost as % of per capita income 170% 20% US 
No of countries without significant loan scheme 46 Nil 
Annual total public loans to students - $68b Annually 
Dropout rates of university students annually 50% 45% 
Annual Cost of Brain Drain to Sub-Sahara Africa   $1.5b - 
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Educational cost of Migration from Africa to US  $700m - 
Average US Education aids to Sub Sahara 
Africa 

$600m - 

Cost of Internet Access per month for band 
width  

$13,000.00  $120.00-US 

Annual subscription for science & tech journals  highly negligible $4 million  
Source: Babalola (2012, Table 3) 

 
Secondly, by comparing Africa with the advanced countries of the world, the average 
public cost of maintaining the few students in institutions of higher learning in Africa 
was 170 percent of the continent‟s per capita income compared with 20 percent of 
the per capita income that the government expended on 70 percent of university age 
population in the United States of America. This means that an expansion of the 
academia is not cost effective.  Thirdly and closely related to the issue of cost 
ineffectiveness is that of inefficiency in the system.  Universities in Sub-Saharan 
Africa recorded more wastage in terms of dropout rate [50 %] than in the advanced 
countries [45%]. Fourthly, with respect to losses of scholars, Sub-Saharan Africa lost 
$700 million in return for $600 million as education aids from USA indicating a net 
loss of $100million to Sub-Saharan Africa. Fifthly, with the increasing integration of 
the Internet into most of the universities in Africa, the cost of education is bound to 
increase owing to the relatively exorbitant cost of Internet access in the continent. 
For instance, the cost of Internet access per month which was only $120 in the US 
was $13, 000 in Sub-Saharan Africa (more than 100 times costly in Africa).  
 
Predictably, as it becomes obvious that the economic growth in Africa might not be 
able to fund access, equity and quality in higher education, there might be the 
consequential further neglect of buildings, teaching and laboratory equipment, 
furniture and other supplies.   The persistent absence of practical engagement 
between the higher education [with seemingly increasing science and technology] 
and the society [that has remained apparently undeveloped] might create a greater 
source of concern for top decision makers in Africa.  If there is going to be 
transformation in African academia, the situation described above must be altered. 
Before a discussion of the solution, the next section deals with the adverse effect(s) 
of the foregoing situation on intellectualism in Africa  
 

Product of the Gradual Deintellectualization of African Academia  
 
By the 1990s, most African countries started to witness a phenomenon of non-
organic intellectuals characterized by apathy to their social responsibilities and moral 
obligation to speak out and challenge misrepresentations of truth in science and the 
society.  This was mainly as a result of the general political distrust of Africa‟s 
intellectuals and the increased reliance on foreigners, philosopher-kings syndrome 
and the drastic resource curtailment following the Structural Adjustment Programme 
in the continent. The 2000s can best be described as a period of intellectual 
inaudibility and struggle characterized by complete passivity and marginality of 
intellectuals in the political and social life and struggle for survival through strike 
actions and double commitment in search of pasture. By year 2000, the value 
attached to the academy and the academic had reduced significantly compared with 
what it used to be at independence in most countries of Africa. These trends have 
led to an unnecessary characterization and typology of African intellectuals into „old‟ 
and „new‟ generations as can be seen in Table 3. 
 

Table 3: Generational Classification of Intellectuals in Africa 

Profile Generations of Intellectuals 

First [1960s] Second  [1970s] Third [1980s] Fourth [1990s] 
Exposure and 
prestige 

Foreign-grown Non-
African scholars 

Foreign-grown African 
scholars with highly 

Home-grown African 
scholars whose services 

Home-grown 
African scholars in 
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(attached to  
services) 

highly valued valued contributions to 
society 

are lowly valued  diaspora whose 
services are 
relatively valued 

Expertise and  
position(inside 

or outside voice 
as it affects 
personality) 

Critical and analytical  
using outsider voice 
to represent the truth 
with  decisive 
objectivity 

Critical and analytical 
using  insider voice to 
represent the truth 
with  decisive 
objectivity 

Less critical, less 
analytical and less 
confident to represent 
the truth with  decisive 
objectivity 

Critical and 
analytical despite 
relatively  low 
insider voice to 
represent the truth 

Engagement 
and prowess 
(to challenge 
misrepresentation)  

Highly engaging 
science, society and 
students using  
foreign ideas but no 
urge to challenge 
foreign and local 
misrepresentations 

Vibrantly engaging the 
society and students 
with local and foreign 
ideas with strong urge 
to challenge foreign 
and local 
misrepresentations   

Lacks the academic 
inclination to engage the 
society and no urge to 
challenge foreign and 
even local 
misrepresentations  

Vibrantly engaging 
the society and 
students but with 
low  indigenous  
voice to challenge 
local 
misrepresentations 

Source: Anyidoho (2006)  

 
From the foregoing, one can see that there is a progressive deintellectualization in 
Africa owing to changing intellectual environment.  Table 4 summarises the rippling 
effects of the harsh post-independence political environment in Africa.  
 

Table 4: Influence of Political Environment on the Intellectual Input, Process and Output  in 
Africa 

Environment The existence of a post-independence anti-intellectual political environment 
Input led to low public inputs into the intellectual system as well as low patronage for home-

grown intellectuals as well as a consistent low price tag attached to intellectualism and 
intellectuals by the ruling body  

Process In the process there have been incessant frictions between the gown and the 
government resulting in poor intellectual development through a compromised 
process of student admission, staff recruitment, instruction, supervision, knowledge 
production and propagation; and so on.   

Output Consequently, African intellectual system has increasingly been experiencing low 
intellectual outputs in terms of teaching, research, as well as social and scientific 
engagements.   

Outcome Of course, there have been undesirable intellectual outcomes in form of undeveloped 
intellectuals who can neither compete internationally nor be an agent of change at the 
local arena. 

 

Pathway towards Reintellectualization of the Deintellectualized 
Academia 

 
As far as this paper is concerned, the pathway to reintellectualize the 
deintellectualized academia in Africa is through (a) encouragement of an 
autonomous academia where there is true academic freedom, (b) encouragement of 
merit-based inputs and selection process (c) building of indigenous intellectual 
capacities to responsibly engage science, the student and the society. Each of these 
will be discussed in this section. 
 
Autonomous academia where there is academic freedom should be 
encouraged in Africa: Institutional autonomy and academic freedom have been two 
valued interrelated traditions of the academia without which the academia will not be 
able to perform its primary intellectual responsibilities.  Institutional autonomy has to 
do with administrative and financial arrangements that allow a university to perform 
its traditional intellectual responsibilities without external deintellectualizing 
intervention or anti-intellectual political interference.  On the other hand, academic 
freedom is the right of academics to do research, teach, and to publish without 
restraint from the institutions that employ them. 
 
The four fundamental principles involved in academic freedom are clearly explained 
in the following discussion about the Magna Charta Universitatum (IPPTM, 2008). 
The first principle recognizes that the academia is an autonomous community at the 
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heart of the societies that is distinctively structured because of its geographical and 
historical heritage. The academia produces, examines, appraises and hands down 
culture through research and teaching in order to meet the needs of the world 
around.  Thus, research and teaching institutions must be morally and intellectually 
independent of all political authority and economic power. Preservation of freedom in 
research and teaching, which is extended to all members of the academia, is 
considered in the Charta as the main key to intellectualism.  
 
Secondly, the Charta further stresses that university research and teaching must be 
inseparable if academic instruction is not to lag behind changing needs and 
demands of the society as well as advances in scientific knowledge. Consequently, 
universities which are signatories to the Magna Charta, with due allowances for 
particular circumstances, must ensure that students‟ freedom are safeguarded.  In 
other words, students must be able to enjoy concessions through which they can 
acquire the culture and training which will further enhance their knowledge base.  
Freedom in research and training is the third principle of the Charta, which is also 
central to intellectualism. An academia is an ideal meeting ground for teachers who 
are capable of imparting their knowledge and well equipped to develop by research 
and innovation.  An academic community is also a veritable avenue for students that 
are able and willing to enrich their minds with that knowledge. More importantly, an 
academia frowns at acts of intolerance and is viewed as a meeting place for 
encouraging frequent open scholarly dialogues. The fourth fundamental principle 
enshrined in the Charta affirms that an academia hereby exemplified by a university 
should constantly seek to attain universal knowledge and to fulfil its vocation that 
transcends geographical and political frontiers that will affirm the vital need for 
different cultures to know and influence each other.  Thus, universities are also 
encouraged to regard the mutual exchange of information and documentation as well 
as frequent joint projects to the advancement of learning, as the essential means to 
the steady progress of knowledge. Academic mobility and mutual recognition of 
degrees are also among the means to fulfil the mission of the Magna Charta.  
 
If these principles are taking serious by the governments of Africa, then funding of 
public universities or utilization of services of their members should not be tied to 
political support sometimes erroneously measured by the culture of silence in Africa 
where those who challenge misrepresentations of truth by those in politics are 
labelled as anti-authority.  This leads to the next trajectory for reintellectualism in 
Africa 
 
Provision of inputs and utilization of intelligentsias without any political string 
attached: This is very important to discourage the brooding of mediocrity and 
encourage the advancement of meritocracy in the academic circle.  In most countries 
of Africa, it is common to find students who pursue or consume doctoral programmes 
with the aim of joining party politics.  Moreover, since it is an open practice for those 
in politics to use their loyalists (who fail in their moral obligations to use their 
knowledge or informed voice to challenge falsehood and injustice), several Africa 
academics, for economic and political reasons, play to the side of passivity or 
calculated criticism so as to win favour of politicians.  Some university professors 
and retired Vice-Chancellors practically beg for political positions to augment their 
inadequate incomes.   
 
Meritocratic selection, as earlier mentioned, should be actively encouraged and 
mediocrity in selection must be discouraged in the academia. As rightly pointed out 
by IBRD/the World Bank (2000:61): 
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Higher education can only function if the selection and promotion of 
faculty, administrators, and students is based on broadly defined merit.  
(This is to disallow) ideology, nepotism, cronyism, or intimidation…to 
determine advancement.  Selection decisions must be autonomous, 
made within the institution by those closest to the issues, with peer 
review and wide consultation helping to set appropriate merit standards.  
Decisionmaking by distant bureaucrats or politicians is not to be 
encouraged, with legal barriers that prevent the recognition of merit being 
especially unhelpful. (Furthermore,)…Higher education institutions 
require sufficient financial stability to permit development…provider of 
financing can also undermine autonomy, with major sponsors trying to 
influence the activities of higher education institutions.  This is a 
particular danger in developing countries, where a single institution such 
as the state or a religious entity tends to contribute a relatively large 
share of the resources available to higher education 
institutions…(nevertheless,) institutions must be accountable to their 
sponsors, whether public or private.  Accountability does not impose a 
controlled interference, but it does impose a requirement to periodically 
explain actions and have successes and failures examined in a 
transparent fashion.   

 
Building the intellectual capacities of the slayed African intellectuals:  
 
The situation deintellectualization process earlier discussed in this paper can be 
explained by Argyris‟ immaturity-maturity theory (Hersey, Blanchard and Johnson, 
2002:65), which describes seven changes that should take place in the personality of 
immature individuals if they are to develop into mature people (Table 5).  
 

Table 5: Capacity-Building Drivers to Change Immature Intellectuals to Mature Ones 
Driver Immature Intellectual Mature Intellectual 

1. Passivity  Passive intellectual engagement Active intellectual engagements  
2. Pitching with 
other intellectual 
ideas 

Dependent on other‟s intellectual 
thinking and writing (not all that 
original. Requires supervision  

Independent of other‟s intellectual 
thinking and writing (very original).  
Capable of working independently. 

3. Pairing 
intellectual 
responsibilities 

Not capable of behaving in many 
ways and therefore, could not 
easily pair teaching and research 
in the service of the society 

Capable of handling many things 
together so could easily pair 
teaching and research in the 
service of the society 

4. Passion for 
intellectualism 

Demonstrates erratic and shallow 
intellectual interests in teaching, 
research and services to the 
society 

Capable of demonstrating deep 
and strong intellectual interests in 
teaching, research and services to 
the society 

5. Perspective to 
intellectual issues 

Capable of short-term 
perspective (critical thinking) but 
not capable of either reflective 
thinking (past) or strategic 
thinking (future).   

Long-term perspective and 
therefore, not only capable of 
critical thinking but capable of both 
reflective (past) and strategic 
(future) thinking.  

6. Positioning 
among 
intellectuals 

Sees self as a subordinate and 
therefore, not capable of leading 
the way intellectually 

Takes equal or superordinate 
position and therefore, capable of 
leading the way intellectually 
(championing) 

7. Pursuit of 
intellectualism  

lacks awareness of self and 
could not easily control 
distractions from intellectual 
pursuits 

Strong personality that understands 
self and could easily control 
distractions from intellectual 
pursuits. 

Source: Adapted from Hersey, Blanchard and Johnson (2002:65, Table 3.2) 
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Figure 3 encapsulates various actions and steps that can be taken to transform the 
immature intellectuals in Africa.  Firstly, as seen from Table 5, the immature 
intellectuals have the general tendency to be unaware of their deintellectualized 
condition talk less of knowing what to do to solve them.  It is therefore, important for 
each African country to create awareness programmes to expose the intellectual 
depravity in the academia and the need to for the intellectuals themselves to do 
something about it. Each institution of higher learning should be encouraged to 
organize regular enlightenment workshops for young academic staff to wake up 
members of academic staff to their social responsibilities and moral obligation of the 
intellectual (Figure 2, box 2) .   These enlightenment programmes should not only 
explore the deplorable situation of the academia in Africa in respect of teaching and 
research in the service of the society; they should equally explore solutions by 
identifying the root causes (environmental factors, input factors, process factors and 
feedback mechanisms).  The institution should also encourage the affected 
generations of academic staff (through appropriate incentive regimes and lifelong 
self-development activities) to personally improve themselves intellectually.  Once 
there is a general enlightenment to create enough “burden” (see figure 3) in the 
hearts of African intellectuals; and this is followed by appropriate institutional 
incentives to encourage 
members of academic staff to 
engage in intellectual revival, 
there should be a way by 
which intellectual renaissance 
can be enforced (called 
enforcement in figure 3) at 
individual, institutional and 
national levels. At this stage, 
there must be “noising” and 
“shaking”. Noising means a 
situation where every voice is 
raised to let everybody know 
the need for the academia to 
wake up in Africa.  This can be 
in form of consistent organized 
conferences, workshops, 
seminars, talks, publications in 
national papers and journals 
and intellectual crusades or 
retreats. Secondly there must be shaking in the sense that the noising should not 
stop until it wakes up the sleeping giant or the slayed intellectual in their masses.  It 
takes a strong shouting accompanied with a serious shaking to wake up a child who 
is deeply asleep.  That is exactly what should be done to wake up African 
intellectuals to strategically think about their intellectual responsibilities and moral 
obligation to seek, spread and stand for the truth without distractions owing to 
environmental threats and internal weaknesses.  
 
The singular goal of the enlightenment and the enforcement earlier discussed is to 
create a bonding platform to gather together the broken academia and from where 
an intellectual revival could be traversed among the slayed academics. Another 
complementary goal to bonding of the broken academia is bridge building at the 
domestic level primarily to connect the old with the new generations of academic 
staff so as to share expertise and experience.  This might be in form of organized 
talks by renown intellectuals (retired or in active service) on regular basis to share 
their „good-old-days stories‟ with academics who, by reason of history, have been 
poorly trained, `scarcely mentored and materially focused. The next step is 
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Figure 3: A framework for empowering non-organic Intellectuals 
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broadening of scope of a critical mass of home-grown but promising intellectuals 
through foreign intellectual exposure and exchange of academic staff (with strategic 
emphasis on North-South movement for easy transfer of intellectual technology).  
The purpose of this programme is to transfer intellectual culture and best practices. 
For this purpose to be achieved there is need to ensure that the right people 
participate in it.  Owing to the fact that some members of staff might enjoy this facility 
and fail to return to Africa, there must be a way of identifying those who have well 
deeply immersed in the intellectual renaissance for participation in this institutionally 
organized international exposure and staff exchange.    
 
All the above strategies assume that there will be a pro-intellectual environment 
within which intellectual activities can germinate, grow and produce bountiful fruits 
for all.  To this end, the government, by way of policies and legislations, should 
provide the humane environment for intellectual freedom and survival.  Governments 
in Africa should endeavour to lay emphasis on intellectual infrastructure such as 
uninterrupted power supply, access to the Internet, efficient air transport network to 
enhance intellectual movements and cheap access to communication facilities.  
Indigenous intellectuals, innovators and entrepreneurs need a kind of protection from 
stiff competition from foreign experts who have long been exposed to a sophisticated 
scientific and innovation system.  Governments in Africa should realize that these 
slayed intellectuals need initial help to wake up, pick strength, take steps and 
eventually become strong intellectual armies.  This will require a change of political 
attitude and deliberate strategy to make the academia in Africa to bounce back and 
be reabsorbed into their original vibrant participation in economic, social and political 
arenas in the continent. 
 

Conclusion 
 
In concluding this essay, the following story serves as an illustration of what African 
governments can do: On September 12, 1962, President John F. Kennedy delivered 
a speech at Rice University in Houston, Texas, about the difficult challenges facing 
the nation.  According to Crowder in Babalola (2011), Kennedy used that opportunity 
to share his passion for the United States to place a man on the moon.  By this 
humble interaction of a national leader with the academic community, a national 
agenda for several years of vibrant research activities had been set. Seven years 
later, Neil Armstrong took a “giant leap for mankind” in July of 1969, by walking on 
the moon. I am of the opinion that this kind of feat was not without huge public 
financial support.  African political leaders should see themselves as a strong factor 
in leading intellectual revival and in reviving the dead intellectual zeal in the 
continent. 
 
These leaders should embrace academic freedom, ensure free contestation, make 
sufficient investment in intellectual pursuits, ensure merit-based recruitment of 
students and staff, and encourage high retention of top-ranking scholars.  At the 
institutional level, there must be curriculum reform to ensure critical, reflective and 
strategic thinking as well as intellectual ambition from primary school upward.  
Quality of education at primary and secondary levels needs to be sustained.  The 
capacity to be curious and fascinated by ideas has to start early in the educational 
process.  That is why the spirit of intellectualism has to be nourished from primary 
school onward and should not be allowed to die at university level through 
prevalence of mediocrity.    
 
There is need for performance-based reward systems with special emphasis on 
high-impact intellectual outputs such as journal publications, royalties, copyrights 
and patents.  The present situation in which intellectuals are promoted based mainly 
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on publications should be modified to lay emphasis on innovative and creative 
outputs such as royalties, copyrights and patents. Engagement with the society in 
form of consulting activities should be carefully vectored into the promotion formula 
so as to encourage active intellectual engagements in the society.  In order to fully 
develop a university, society also has to develop the educational ladder as a whole.   
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